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Abstract: 

Self-concept and educational adjustment are two interrelated psychological constructs that play a pivotal role in 

shaping students’ academic achievement, emotional well-being, and overall school functioning (Marsh & Craven, 

2006; Marsh & Martin, 2011). Adolescents experience fast cognitive, emotional, and social changes during secondary 

school, which have a big impact on how they see themselves and how well they can cope with the demands of society 

and academia (Eccles et al., 1993). According to Shavelson, Hubner, and Stanton (1976) and Rogers (1951), self-

concept is a person's structured, dynamic, and multifaceted view of themselves that spans academic, social, and 

emotional realms. On the other hand, educational adjustment refers to people's capacity to successfully adjust to the 

intellectual, social, and emotional demands of the school setting, including peer relationships, classroom conduct, and 

emotional control (Baker & Siryk, 1984).The main theoretical stances and empirical research investigating the 

connection between secondary school students' self-concept and academic adjustment are thoroughly and 

methodically reviewed in this article. The review emphasizes the complexity of self-concept, how it develops during 

adolescence, and how it has a big impact on social conduct, academic achievement, and emotional stability (Marsh et 

al., 2014; Jaiswal & Choudhuri, 2017). The study concludes with significant implications for educational practice, 

school counseling, and policy formulation. It also covers important moderating factors that influence both self-concept 

formation and adjustment processes, such as gender, socioeconomic background, and school climate (Eccles & 

Roeser, 2011). 
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1. Introduction 

According to Eccles et al. (1993) and Steinberg (2014), secondary education is a critical transitional stage in students' 

lives that is marked by rising academic complexity, higher performance standards, and quickly changing social 

interactions. Students' cognitive, emotional, and psychological resources are heavily taxed during this stage as they 

must manage several academic subjects, adjust to new teaching techniques, and negotiate shifting peer and teacher 

relationships (Roeser, Eccles, & Sameroff, 2000). Self-concept has become one of the most important determinants 

of academic engagement and educational adjustment among the several psychological dimensions affecting students' 

school experiences (Marsh & Craven, 2006). 

According to Shavelson, Hubner, and Stanton (1976), a student's self-concept is crucial in determining how they view 

their skills, analyze academic achievements and setbacks, and react to obstacles in the classroom. According to Marsh 

and Martin (2011), students who have a good self-concept are more likely to be motivated, persistent, and resilient, 

all of which promote easier social and academic transition. On the other hand, students who have a negative self-

concept may suffer from academic anxiety, low self-esteem, disengagement, and maladaptive coping mechanisms, 

which frequently lead to poor educational adjustment and lower academic results (Harter, 2012). 

The capacity of pupils to successfully adjust to the intellectual, social, and emotional demands of school life—such 

as classroom engagement, peer interaction, and emotional control—is referred to as educational adjustment (Baker & 

Siryk, 1984). According to Ladd (2003), well-adjusted students generally exhibit positive connections with instructors 

http://www.insightresearch.org.in/
https://doi.org/10.5281/zenodo.20654639
mailto:E-mail-sanjay.foe.bhu09@gmail.com


________________________________________________________________________________ 
@2026 IIJMR. ALL Rights Reserved | Volume 3, Issue 2 | April-June 2026 | ISSN: 3049-0847 | Page 122 

and classmates, adequate academic performance, and emotional stability when handling academic challenges. In order 

to promote holistic student development and well-being during secondary education, it is crucial to comprehend the 

relationship between self-concept and educational adjustment. This is because this relationship informs educational 

practices that aim to foster both academic success and psychosocial competence (Eccles & Roeser, 2011). 

2. Conceptual Understanding of Self-Concept 

2.1 Definition and Nature of Self-Concept 

Self-concept is commonly defined as an individual’s perception, evaluation, and understanding of oneself across 

various domains. According to Rogers (1951), self-concept comprises the organized, consistent set of perceptions and 

beliefs about oneself. In educational psychology, self-concept is viewed as a multidimensional construct 

encompassing academic, social, emotional, and physical dimensions (Shavelson, Hubner, & Stanton, 1976).Students' 

opinions of their competence and skill in academic assignments are explicitly referred to as academic self-concept. 

Social comparison with peers, academic experiences, instructor comments, and relationships with significant 

individuals all contribute to its development. Academic self-concept is domain-specific, meaning that students may 

have various self-concepts in disciplines like science, math, or language, as research repeatedly shows (Marsh & 

Craven, 2006). 

2.2 Development of Self-Concept during Adolescence 

Adolescence is a crucial time for the formation of one's self-concept. Students' opinions of themselves become 

increasingly distinct, consistent, and realistic over the secondary school years. However, studies show that when 

students go from elementary to secondary school, their academic self-concept frequently deteriorates because of social 

comparison processes, normative grading procedures, and greater academic competitiveness (Eccles et al., 1993).  

This developmental decrease may be due to shifting environmental circumstances and evaluation standards rather than 

diminished aptitude. Students' educational adjustment may be impacted by school cultures that prioritize 

competitiveness over mastery because they might intensify negative self-evaluations. 

3. Educational Adjustment: Meaning and Dimensions 

The process by which pupils successfully adjust to the intellectual, social, and emotional demands of school life is 

known as educational adjustment. According to Baker and Siryk (1984) and Roeser, Eccles, and Sameroff (2000), it 

is a dynamic, multifaceted, and ongoing process that represents students' capacity to satisfy the demands of the learning 

environment while preserving psychological well-being. Individual traits including self-concept, motivation, and 

coping mechanisms, as well as peer interactions, family support, teaching methods, and the general school 

environment, all have an impact on educational adjustment (Eccles & Roeser, 2011). Effective educational adjustment 

helps adolescents succeed academically, operate well in the classroom, and contribute to favorable developmental 

outcomes during adolescence. 

3.1 Academic Adjustment 

According to Baker and Siryk (1984), academic adjustment is the capacity of students to manage the demands of the 

curriculum, the expectations of the classroom, and the academic assessment systems in the school environment. To 

accomplish academic objectives, it entails efficient time management, sustained attention, task perseverance, and the 

use of suitable learning methodologies (Zimmerman, 2002). Higher levels of intrinsic motivation, self-regulated 

learning, and academic engagement are typically displayed by academically well-adjusted students. These traits 

enhance steady academic performance and subject-matter mastery (Pintrich, 2004). On the other hand, poor academic 

adjustment is frequently linked to low achievement, learning challenges, academic stress, and disengagement from 

school activities. 

3.2 Social Adjustment 

The capacity of student to build and sustain healthy interpersonal relationships with classmates, instructors, and other 

members of the school community is a component of social adjustment (Ladd, 2003). It entails taking part in group 

activities, cooperating, communicating effectively, and abiding by social standards in the classroom and larger school 

setting. According to Wentzel (2017), students' emotional stability and involvement in their education depend on their 

feeling of acceptance, belonging, and social support, all of which are fostered by positive social adjustment. According 

to research, students who are socially well-adjusted are more likely to exhibit prosaically conduct, more academic 

motivation, and favorable attitudes about school, whereas those who are socially maladjusted may have behavioral 

issues, isolation, and less academic engagement. 
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3.3 Emotional Adjustment 

The ability of pupils to cope with academic stress, anxiety, frustration, and other emotional difficulties related to 

education is referred to as emotional adjustment (Roeser et al., 2000). According to Gross (2015), kids who are 

emotionally well-adjusted may effectively manage their emotions, handle academic pressure, and keep a good attitude 

toward learning and involvement in school. Psychological resilience and well-being are strongly associated with 

emotional adjustment, which enables students to react appropriately to both interpersonal disputes and academic 

losses. Emotional maladjustment, on the other hand, can cause increased anxiety, depressive symptoms, school 

avoidance, and unfavorable attitudes toward academic activities, all of which can impair overall educational 

adjustment and performance (Harter, 2012). 

4. Theoretical Perspectives Linking Self-Concept and Educational Adjustment 

4. Theoretical Perspectives on Self-Concept and Educational Adjustment 

Several psychological theories provide a strong conceptual foundation for understanding the relationship between 

self-concept and educational adjustment. These theories explain how students’ perceptions of themselves influence 

their academic behavior, motivation, emotional regulation, and ability to adapt to school demands. 

4.1 Self-Enhancement Theory 

Self-Enhancement Theory posits that individuals are inherently motivated to maintain, protect, and enhance positive 

self-perceptions (Sedikides & Gregg, 2008). In educational contexts, students with a positive academic self-concept 

tend to view challenges as opportunities for growth rather than threats to their self-worth. Such students demonstrate 

greater confidence, resilience, and persistence when faced with academic difficulties, which supports better 

educational adjustment. 

According to research, students who believe they are capable learners are more likely to use efficient learning 

techniques, set higher academic objectives, and manage academic stress in a healthy way (Baumeister et al., 2003). 

On the other hand, avoidance behaviors, anxiety, and maladjustment can result from a poor self-concept, especially in 

high-pressure or competitive learning contexts. In order to promote adaptive academic habits and emotional stability 

in educational environments, self-enhancement activities are essential. 

4.2 Reciprocal Effects Model 

The Reciprocal Effects Model explains the dynamic and bidirectional relationship between self-concept and academic 

achievement (Marsh & Martin, 2011). According to this model, academic success contributes to the development of 

a positive self-concept, while a strong self-concept, in turn, promotes further academic achievement and educational 

adjustment. This cyclical relationship highlights that self-concept is both an outcome and a determinant of learning 

experiences. 

Research has repeatedly shown that raising students' academic performance boosts their academic self-beliefs, which 

in turn boosts their enthusiasm, engagement, and perseverance (Marsh et al., 2015). In addition, pupils who have a 

strong sense of who they are are better able to handle the demands of the classroom, keep their emotions in check, and 

adjust to the expectations of the school. The concept emphasizes the value of encouraging learning settings and 

teaching strategies that promote success and good self-perceptions. 

4.3 Social Cognitive Theory 

Self-efficacy beliefs play a key role in controlling human behavior and motivation, according to Bandura's Social 

Cognitive Theory (Bandura, 1986). Academic self-concept has an important effect on students' assessments of their 

capacity to complete academic assignments satisfactorily. These ideas influence how goals are made, how much effort 

is put out, how persistent one is in the face of difficulties, and how one feels about academic difficulties. High 

academic self-efficacy increases the likelihood that students would actively participate in their education, employ self-

regulated techniques, and successfully adjust to shifting academic expectations (Zimmerman, 2000). By effectively 

managing their time, regulating stress, and upholding strong connections within the school setting, these adolescents 

demonstrate improved educational adjustment. Low self-efficacy, on the other hand, can erode motivation and result 

in maladjustment and academic disengagement. Thus, social cognitive theory emphasizes how crucial it is to cultivate 

positive self-beliefs via modeling, feedback, and mastery experiences 

5. Review of Empirical Studies 

5. Empirical Evidence on Self-Concept and Educational Outcomes 

Students' academic performance and general educational adjustment are greatly influenced by their self-concept, as 

empirical research in educational psychology has repeatedly shown. Key findings of academic outcomes, adjustment 

patterns, and socio-cultural effects are summarized in the following subsections. 
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5.1 Self-Concept and Academic Achievement 

Academic self-concept and academic success, especially among secondary school pupils, are strongly and favorably 

correlated, according to a large body of empirical data. Students' opinions about their proficiency and efficacy in 

academic fields are referred to as their academic self-concept, and they have a big impact on their motivation, learning 

methods, and performance results. Strong evidence that children with stronger academic self-concept exhibit greater 

academic engagement, perseverance, and accomplishment across subject areas was presented by Marsh and Craven 

(2006). 

The reciprocal effects concept is supported by their findings, which indicate that successful academic experiences 

strengthen self-beliefs, which in turn boost accomplishment. Similarly, even after adjusting for background factors, 

Jaiswal and Choudhuri (2017) discovered that academic self-concept strongly predicted scholastic success among 

secondary school pupils.Additionally, research from throughout the world shows that students who have a positive 

academic self-concept are more likely to set mastery-oriented objectives, demonstrate better levels of self-regulated 

learning, and handle academic difficulties more skillfully (Hattie, 2009; Marsh et al., 2015). These results highlight 

how crucial it is to cultivate positive self-perceptions in order to enhance academic performance and maintain long-

term educational achievement. 

5.2 Self-Concept and Educational Adjustment 

The capacity of pupils to adjust to the intellectual, social, and emotional demands of school life is referred to as 

educational adjustment. According to a number of studies, kids who have a good self-concept adjust to school 

considerably better in a variety of ways.  

According to Sarsani (2007), self-concept and important aspects of adjustment, such as social connections, academic 

adjustment,  and emotional stability, are significantly correlated. Better classroom performance, more positive peer 

relationships, and more emotional resilience were all displayed by students with higher self-concept ratings. These 

pupils were more likely to engage fully in class activities and keep a positive outlook on education. 

According to further studies, a positive self-concept improves students' coping strategies, lowers academic anxiety, 

and fosters psychological wellbeing—all of which support successful educational transition (Roeser, Eccles, & 

Sameroff, 2000). On the other hand, pupils who have a poor self-concept are more susceptible to stress, 

disengagement, and maladjustment, underscoring the necessity of supportive teaching and counseling strategies in 

educational institutions. 

5.3 Gender and Socio-Cultural Influences 

The results of research on gender variations in self-concept and educational adjustment are inconsistent and reliant on 

the situation. According to some research, female students have greater emotional regulation, better classroom 

integration, and a higher academic self-concept; other studies reveal little to no gender differences (Marsh, 1990; 

Hyde, 2014). Beyond gender, socio-cultural variables are important moderators of self-perception and adaptability. 

Socioeconomic position, parental expectations, peer support, and school environment all have a big impact on children' 

self-beliefs and adjustment patterns, according to Eccles et al. (1993). Higher self-concept and greater educational 

adaptability are fostered by supportive home contexts and strong teacher-student connections, whereas unfavorable 

school climates and socioeconomic limitations may impede these processes.In the Indian setting, students’ self-

concept creation and adjustment results are influenced by cultural norms, family participation, and educational goals 

that interact with gender and socioeconomic determinants. These results imply that in order to successfully support 

positive self-concept and adjustment, educational interventions must be attentive to contextual variables and culturally 

relevant. In the Indian setting, kids' self-concept creation and adjustment results are influenced by cultural norms, 

family participation, and educational goals that interact with gender and socioeconomic determinants. These results 

imply that in order to successfully support positive self-concept and adjustment, educational interventions must be 

attentive to contextual variables and culturally relevant. The literature study unequivocally demonstrates that self-

concept is a fundamental psychological construct that has a major impact on secondary school students' scholastic 

adjustment. How students approach learning assignments, evaluate success and failure, react to feedback, and handle 

academic expectations are all influenced by their ideas about their academic ability. Higher motivation, persistent 

effort, and adaptable learning techniques are all facilitated by a strong academic self-concept. These factors work 

together to support successful academic, social, and emotional adjustment in educational environments (Marsh & 

Martin, 2011; Bandura, 1986). 

Additionally, the results indicate that self-concept functions as both an outcome and a predictor of educational 

experiences. According to the reciprocal effects concept, children who succeed academically typically have greater 
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self-beliefs, which in turn support their perseverance and participation in learning activities. The significance of early 

interventions that promote the development of a positive self-concept, especially during adolescence—a crucial time 

defined by identity construction and increased sensitivity to academic evaluation—is highlighted by this cyclical link 

(Eccles et al., 1993). 

On the other hand, academic anxiety, avoidance behaviors, and disengagement from learning are more likely to occur 

in students who have a weak or poor self-concept. Academic difficulties may be seen by these kids as personal failures, 

which might result in decreased effort, emotional anguish, and maladjustment. Academic achievement, interpersonal 

relationships, and general psychological well-being may all suffer over time as a result of these tendencies (Baumeister 

et al., 2003). These results demonstrate the possible long-term repercussions of ignoring students' opinions of 

themselves in the classroom. 

The literature also highlights how children' self-concept and adjustment are shaped by contextual and sociocultural 

variables, such as school atmosphere, peer impact, family expectations, and teacher assistance. Positive self-beliefs 

and adjustment outcomes are more likely to be improved in inclusive, supportive learning environments that value 

individual abilities, promote autonomy, and offer constructive criticism. The emphasis on holistic development, 

learner-centered pedagogy, and socio-emotional learning in the framework of educational reforms like NEP-2020 

strongly corresponds with the necessity of enhancing students' self-concept as a means of achieving better educational 

adjustment. 

Overall, the conversation emphasizes that developing a good self-concept is a systemic educational objective rather 

than just an individual duty. To encourage equitable and inclusive student development, educators, school 

administrators, and legislators must implement programs that combine academic education with psychological care. 

7. Educational Implications 

The findings of the reviewed literature highlight important implications for educational stakeholders, including 

teachers, school counselors, administrators, and policymakers. Strengthening students’ self-concept should be viewed 

as a central strategy for promoting effective educational adjustment and holistic development during secondary 

education. 

7.1 Implications for Teachers 

Through regular classroom interactions, teaching strategies, and assessment techniques, teachers have a significant 

impact on how students view themselves. Students' academic self-beliefs are greatly influenced by constructive 

criticism, encouraging classroom environments, and positive instructor expectations. Prioritizing mastery-oriented 

learning over competitive performance encourages students to concentrate on effort, skill development, and growth, 

which boosts resilience and confidence.  

Positive self-perceptions are reinforced when students are able to succeed at their own speed through instructional 

practices that promote active engagement, collaborative learning, and individualized instruction. Frequent, 

constructive criticism that identifies strengths and directs development might lessen academic anxiety and failure-

related worry. In line with learner-centered pedagogies promoted in NEP-2020, these methods enhance academic 

engagement while also assisting students' academic, social, and emotional adjustment. 

7.2 Role of School Counselors 

School counselors are essential in helping adolescents acclimate to school and maintain their psychological health. 

Students can build a more positive and realistic self-view with the use of counseling treatments targeted at improving 

self-concept, such as goal-setting exercises, self-reflection activities, mentorship programs, and social-emotional 

learning initiatives.  

To avoid long-term maladjustment and academic disengagement, it is crucial to identify pupils with low self-concept 

or adjustment issues early on. In order to create personalized support plans and life-skills programs that encourage 

emotional control, stress management, and self-efficacy, counselors can work with educators and parents. These 

developmental and preventative strategies help create school settings that are emotionally friendly. 

7.3 Policy Implications 

Educational systems should promote holistic development at the policy level by including academic success and 

psychological well-being into frameworks for assessment and evaluation. Healthy self-concept creation and 

educational adjustment can be promoted by policies that go beyond exam-centric models and acknowledge students' 

socioemotional development.  

Additionally, inclusive, secure, and encouraging school settings that value individual diversity and foster student voice 

should be promoted by educational policy. It is crucial to include provisions for school counseling services, 
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socioemotional competency training for teachers, and the integration of life skills and value-based education. NEP-

2020's focus on learner well-being, mental health assistance, and competency-based assessment provide a solid policy 

basis for programs meant to improve students' self-concept and adjustment. 

8. Conclusion 

8.1  Conclusion and Future Directions 

Secondary school students' academic and emotional growth is greatly influenced by self-concept and educational 

adjustment, two psychological concepts that are intricately linked. A good self-concept serves as a safeguard that 

improves academic performance, fosters pleasant social interactions, and advances emotional wellness. Positive self-

perceptions help student’s better handle academic difficulties, adjust to school requirements, and sustain long-term 

participation in learning activities. 

Fostering positive self-perceptions among students is crucial for supporting successful educational transition, 

according to the research discussed in this article. In addition to improving academic results, educational experiences 

that bolster students' self-assurance, independence, and sense of competence also contribute to long-term 

psychological resilience. These results support the idea that developing one's self-concept should be viewed as an 

essential part of holistic education rather than as a side effect of academic learning. 

Practically speaking, integrating learner-centered pedagogies, supportive assessment procedures, and socioemotional 

learning programs may greatly improve students' adjustment and self-concept. The ideas of NEP-2020, which place a 

strong emphasis on inclusive learning environments, mental health, and holistic development, are strongly connected 

with these methods.  

To capture the dynamic and changing character of the link between self-concept and educational adjustment 

throughout developmental stages, future research should use longitudinal, mixed-method, and cross-cultural methods. 

To develop and assess evidence-based treatments that enhance self-concept and facilitate educational adjustment in a 

variety of secondary education situations, further research is required. Such studies will offer insightful information 

to educators, counselors, and legislators who want to support sustainable and well-rounded student development. 
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